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Introduction
	The following two lesson sequence is part of a unit on understanding conflict in fiction.  The lessons focus on recognizing point of view and understanding the effects differing points of view have on the way a story is told and what the story means.  In a larger scope, students should learn that there are varying perspectives in everyday life, and its many conflicts, and that good citizens understand and respect those perspectives without prejudice.  
	The lessons were originally written for the 8th grade English classes at Harmony Science Academy.  Differentiation, accommodation, and modifications were originally made to the lesson based on my real students’ needs.  However, for this assignment the lessons have been changed to fit a class of students described in a scenario.  After reading and analyzing the scenario, the lesson sequence conforms to the specified classroom without any needed changes to its core components and structure.  The reason that the core lesson does not need to be changed is because it was written with purpose to be fully accessible to any student regardless of class, race, religion, ability level, or primary language.  The only changes that have been made to the lesson plans will be seen in the sections titled “Assessment,” “Accommodations and Differentiation” (which has been combined with the section titled “Plan to differentiate…”), “Plan to encourage and maintain…,” “Planning for diversity perspectives…,” and “Linking assessment to instruction.”  
	Before viewing the lessons, it is important to understand the class for which they have been designed and under what circumstances they have been submitted.  The circumstance is not one that should change the format or the diligence with which a lesson is made, as the work put forth should uniformly be ones best.  However, certain items have been added for the singular circumstance that the principal will be observing the lesson and would like to have all materials made available to her.  Therefore, an appendix has been added with a complete list of all the materials which may be used in the lessons.  
	The class consists of 23 students, five of whom have Individualized Education Plans (IEP) (two students have ADHD, one student has logical and short term memory processing problems, one has executive functioning processing issues along with reading/decoding and comprehension problems, and one has speech/language problems with specific difficulty with processing and producing oral language.  In addition to its diverse ability levels, the class contains three English Language Learners with unspecified ability levels and diverse primary languages (also one student with limited home English).  There is also a great deal of cultural and racial diversity in the classroom (including Hispanic, Cambodian, Somali, Native American, and African American). 
	The primary questions that are posed in this assignment are:  In planning for instruction, what more would you need to know about your students than is given here and how might you get that information?  What are the biggest challenges you would anticipate?  
The simple answer to the first question: a great deal more.  First off, I would need to be involved in the creation of or at least familiarize myself with each student’s IEP.  The core lesson for each student will remain the same and the level of effort required is always the same, but certain prescribed outcomes and productions will not.  Without the proper guidance from the IEP, I cannot accommodate or modify the lesson properly for each student.  Therefore, the in section titled “Plan to Differentiate” several possible accommodations and modifications for assessment, instruction, practice, and production are offered for each student.  Also in the IEP are goals and objectives prescribed for the personal growth of each student by the IEP team.  Cohen and Spenciner (2009) offer a list of the questions the IEP will answer in order to give me guidance on lesson planning for these students:
1. “What are the results of classroom observations and other observations?
2. What are the current strengths and concerns of the parents for enhancing the education of their child?
3. What special education needs to be provided to ensure access to the general curriculum?  What accommodations and modifications are necessary?
4. Does the student need assistive technology?
5. Does the team need to consider special factors such as braille, sign language, support for behavior that impede learning, communication needs, or language needs?
6. Does the student need appropriate positive behavioral interventions, strategies and supports?
7. What related services need to be provided to ensure access to the general curriculum?
8. Does the student need services during the summer months?
9. Does the student require supplementary aids and services?
10. Beginning at age 16- or younger if appropriate- what transition services are needed?” (p. 19; Figure 1.6)

I should have a copy of the IEP before classes begin unless the student has just been designated to begin receiving services, in which case, I should be given a copy immediately after its creation.  If, for whatever reason, I do not have a copy, I can attain one from the Special Education Coordinator (at Harmony it can also be attained from the Dean of Academics).  
I would also need to be familiar with the student’s interests, socio-economic status, and learning styles before planning lessons.  The best way to gather this information is to begin the school year with a student questionnaire.  A sample questionnaire can be seen in Appendix B.  It is also very useful to have students take a learning inventory at the beginning of the year in order to discover what learning styles are represented in the class.  A great online learning inventory can be found at http://www.ldrc.ca/projects/miinventory/miinventory.php.  [The best way to organize the completion and collection of learning style information is to set aside one full class period at the beginning of the year to take students to the computer lab.  At the beginning of the inventory the student types in his or her name, and at the end it gives the option to email the results.  Have the students email the results to your own email address and save the information in a file in your email. Or you can become a member of the Learning Disabilities Resource Community and create a class specific code that student will enter upon taking the inventory.  All results will be saved in an interactive dashboard for you to analyze and consult.]  
Other obvious information that would be pertinent to creating appropriate lesson plans such as age, grade level, reading level (can be found in IEP), and skill level can all be discovered in the student questionnaire.  
	In the state of Texas, every student is required to take a “Home Language Survey” upon registration in school.  The survey identifies students who will need to take the Texas English Language Proficiency Assessment System (TELPAS) inventory.  The TELPAS inventory will define students as either Limited English Proficient (LEP) or Proficient.  LEP students will be further designated as Beginning, Intermediate, Advanced, or Advanced High in each of four categories: Listening, Speaking, Reading, and Writing.  Once students have been designated to take the TELPAS and have been given the appropriate proficiency level, the Language Proficiency Assessment Committee (LPAC) will meet in a similar manner to that of the IEP team to discuss accommodations and modifications needed for that student.  Based on the synopsis provided, at least four students (three who are described as having either limited English proficiency or English difficulties and one who is fluent but has limited English language input at home) would need to take the TELPAS and meet with the LPAC in before lesson planning can be effectively completed.  I am part of the LPAC (as I am the English as a Second Language (ESL) teacher at Harmony Science Academy) and would have all this information available to me immediately.  However, any teacher can attain a copy of the LPAC review (which is written in a format similar to that of the IEP), complete with required accommodations and modifications, from the Dean of Academics or from me.  Complete descriptions of TELPAS, LPAC, and Texas laws pertaining to English Language Learners can be found at http://www.tea.state.tx.us/student.assessment/ell/.  
	One last thing that I should know before lesson planning is the current level of readiness for the lesson.  Administering a pre-test would allow me to gauge what the students already know and base the level of depth into which the lesson will go.  More on pre-testing can be found in the “Assessment” section of the lesson plan.
	Once all this information is gathered and analyzed, I could make the required changes/additions to my lesson plans.  Therefore all information in the above noted sections of the lesson plan that is changed from the original is speculative and offers several possible changes rather than specific ones.   
	The second question (What are the biggest challenges you anticipate?) is one that I ask myself every time I create a lesson plan.  In this prescribed scenario, the biggest challenges will be in maintaining momentum and classroom control while catering to each specific need of every student.  In any mixed-ability classroom students will learn at different paces and with varying levels of mastery per lesson.  How will I make sure that every student masters every skill or competency without depriving advanced students of the opportunity to move into deeper understanding or more complicated applications of the mastered skill or competency?  How will I maintain a safe and understanding environment for my students with such a diverse group of perspectives?  
	In addition to these major challenges, I foresee that behavior management for ADHD students could be a challenge if the lesson is not properly planned and executed, and language barriers may cause a great degree of difficulty in understanding and responding to instruction for students with limited English proficiency.
	What follows is the same set of lesson plans offered in the previous assignment with the section titled “Accommodations and Differentiation” left intentionally blank.  I felt it necessary to include the section as it is a part of the lesson plan format used at Harmony Science.  However, due to the fact that specific mods and accommodations cannot be made, that section is left blank and is discussed in detail in the section titled “Plan to differentiate…”  which follows the two lesson plans along with the other sections required for the assignment which do not appear in Harmony Science’s lesson plan format.  
	Within the lesson plan is a section titled “Assessments.” This section contains only brief descriptions of assessments that will be used in the lessons.  The section titled “Linking Assessment to Instruction” discusses assessment in depth and also offers possible solutions to assessment in such a diverse classroom setting.  
	For the purposes of this assignment the students with IEPs and LPAC review sheets will be given the following pseudonyms: students with IEPs for ADHD will be known as Danny and Jenny, the student with an IEP for logical/short term memory processing problems will be known as Timmy, the student with executive functioning and reading comprehension problems will be known as Sarah, the student with speech and language processing problems will be known as John, and the four students with LPAC reviews will be known as Jose, Maria, Pham, and Barak.  




Harmony and SST Lesson / Unit Plan 
Lesson Focus: Understanding Conflict in Fiction—Lesson 1: Points of View
Teacher: Mr. Travis Washmon
Subject and Grade Level, Section and Grouping: 8TH grade English Language Arts and Reading, Sections C, D, and E.  Students are grouped by ability (gifted students are placed in one section together and each section decreases in general ability; I do not agree with this practice and have no control over its implementation) in Harmony schools but are grouped by mixed ability in my classroom to the extent of my powers.  Students sit in groups of 4-5.  
Dates: 13 August to 17 August 2012
Objectives 
Students will understand…
· that authors choose point of view to present a perspective
· how narrative structure shapes imaginative stories
· how the author’s chosen point of view impacts the way the events in a story are presented
· that authors use conventions of written language to communicate clearly and effectively.
· that understanding new words and concepts enhances comprehension and oral and written communication.
TEKS (Texas Essential Knowledge and Skills covered in this lesson):
· 8.2(A,B,E), 8.FIG 19 (A, B, C, D, E, F), 8.3, 8.6C, 8.8, 8.14(A, B, C, D, E), 8.15(I, II, III), 8.16, 8.17C, 8.19, 8.20, 8.21, 8.28
ELPS (English Language Proficiencies for English Language Learners covered in this unit):
· C(1) A-H, C(4) D-K, C(5) B-G
Materials:
· An open mind and a positive attitude!
· Literature books or a pre-printed copy of short fiction sets from varied cultural perspectives written in the 1st person and 3rd person (both limited and omniscient)(See Appendix A for list of possible stories).  
· Projector and computer or Document camera
· Chart paper
·  Markers for everyone!


	Story
	Point of View
	How We Know

	“The Cask of Amon-tillado
	1st person
	Uses “I”


 Model: Gradual Release
Explicit Instruction (I DO):  
· Create an Anchor chart
· Have students imagine that while their parents are gone to the store, they get into a playful wrestling match with their friend or sibling. During the course of the wrestling, their mother’s favorite antique lamp is broken. 
· Break students into groups of three and ask each to tell the story —one from the student’s point of view, one from the friend’s or sibling’s point of view, and one from the mother’s point of view. 
· Ask students to discuss how the points of view differed.
· Now ask what would happen if there were an unseen observer who had witnessed the whole episode and was also able to hear what each person was thinking. How might that person tell the story? How might it change if that person wanted to tell the story focusing on the student?
· Now explain that when the story is told by a character in the story, we call that 1st person point of view;  when it is told by a narrator who is not part of the story, it is 3rd person point of view. Third person can be omniscient (able to get into any character’s head) or limited (able to get into only one character’s head).
· Now project the first three paragraphs of Poe’s “The Cask of Amontillado.” (This gives you a chance to familiarize the students with Poe’s sentence structure and vocabulary—and to be sure they understand the beginning of the story. It is important to include this story in your stack because this is a classic example of an unreliable narrator.) Think aloud as you determine the point of view and record it on the anchor chart, being sure to emphasize paying attention to the pronouns.

Partner / Small Group Work (We Do):
· Now show the first four paragraphs of “The Open Window” (again, this story is good to use as a model to acquaint the students with the sentence structure and diction and make sure they understand the beginning of the story). 
· Remind the students of the thinking you did to determine the point of view in the Poe story and ask them to turn and talk to a partner about the point of view in this story. 
· Once the students have identified the story as 3rd person, remind them that they then have to decide whether it is omniscient or limited.
	Story
	Point of View
	How We Know

	“The Cask of Amontillado
	1st person
	Uses “I”

	“The Open Window”
	3rd person Omniscient
	Uses he, “a lady,” etc.—comments on both characters



Independent Work (You Do): 
· Break students into small groups of 4-6 students.  Give each group a piece of chart paper and markers.
· Either assign a story to each group and have them determine the point of view or ask each group to look at all the stories you have selected. Be sure you include 3rd person limited in the group of stories. Remember to consider the reading levels of your students.
· Have students complete a chart based on their examination of the story(s).
	Story
	Point of View
	How We Know

	
	
	

	
	
	



Assessment: Explain links to instruction
Formative Assessments
Pre-assessment
· Quiz- Five questions in constructed response format.  
· Scoring based on correctness only.  
Sharing
· Have students share their charts.  This assessment is informal, but will create an opportunity to correct any misconceptions and to monitor student learning of instruction.  
· Lead a whole-class discussion of how we determine point of view in a piece of fiction.
· This assessment will allow the teacher to observe and annotate student growth in an informal manner.  However, scoring will be based on a self-assessment rubric and peer evaluation.  Each student will be given one rubric and will be asked to grade himself and one peer from his group.  The rubric can be found in Appendix C.
Inventories
· Have each student fill out the following inventory created using the Cochran, Conklin & Modin (2007) as referenced in Cohen & Spenciner (2009) inventory as a guide.  This will be done as a homework assignment and will carry through to be an extension of the lesson into the following lessons.  This inventory should be kept in the student’s journal for access in following lessons and to be used in the final project for the unit capstone (create).  
	Remember
	What is a narrator?

What is a point of view?

	Understand
	What makes a narrator different from a character?

	Apply
	How would you write a story in the first person?  

What things would you do to make sure you maintain parallelism?

	Analyze
	Draw a chart that is different from the one we used in class to show the differences between 1st and 3rd person narrators. 

How has learning about points of view changed the way you read stories?

	Evaluate
	What things can you do to ensure that you will remember what a point of view is and what kinds there are?
What point of view is your favorite kind to read?  What book or story did you read that was your favorite?
Were you productive in your work with your group?  How could you be better next time?

	Create
	Write a creative story in the 1st person.
Write a creative story in the 3rd person (you choose limited or omniscient). These capstone projects will be graded using a creative writing rubric which can be found in Appendix D.



Accommodations and Differentiation:
This section of the lesson plan has been purposely left blank (See section titled “Plan to Differentiate Instruction for individual or student group needs, such as for special needs, learning styles, differing background knowledge or skills levels, etc.” for possible changes to this section of the lesson plan for students in the scenario).









Harmony and SST Lesson / Unit Plan
Lesson Focus: Understanding Conflict in Fiction—Lesson 2: Benefits and Liabilities
Teacher: Mr. Travis Washmon
Subject and Grade Level, Section and Grouping: 8TH grade English Language Arts and Reading, Sections C, D, and E.  Students are grouped by ability (gifted students are placed in one section together and each section decreases in general ability; I do not agree with this practice and have no control over its implementation) in Harmony schools but are grouped by mixed ability in my classroom to the extent of my powers.  Students sit in groups of 4-5.  
Dates: 13 August to 17 August 2012
Objectives 
Students will understand…
· that authors choose point of view to present a perspective
· how narrative structure shapes imaginative stories
· how the author’s chosen point of view impacts the way the events in a story are presented
· that authors use conventions of written language to communicate clearly and effectively.
· that understanding new words and concepts enhances comprehension and oral and written communication.
TEKS (Texas Essential Knowledge and Skills covered in this lesson):
· 8.2(A,B,E), 8.FIG 19 (A, B, C, D, E, F), 8.3, 8.6C, 8.8, 8.14(A, B, C, D, E), 8.15(I, II, III), 8.16, 8.17C, 8.19, 8.20, 8.21, 8.28
ELPS (English Language Proficiencies for English Language Learners covered in this unit):
· C(1) A-H, C(4) D-K, C(5) B-G
Materials:
· An open mind and a positive attitude!
· Literature books or a pre-printed copy of short fiction sets from varied cultural perspectives written in the 1st person and 3rd person (both limited and omniscient) (See Appendix A for a list of possible stories).  
· Projector and computer or Document camera
· Chart paper
· Markers for everyone!
Model: Gradual Release
	Point of View
	Pros
	Cons

	1st person
	
	

	3rd person limited
	
	

	3rd person omni-
scient
	
	


Explicit Instruction (I DO):  
· Create an Anchor chart 
· Review the chart you have made listing each story’s point of view.
· Explain that as writers it is important to know what our choices are—especially since we will be writing a short story and will need to thoughtfully choose the point of view that best suits our needs.
· Think aloud as you start the chart by listing the three points of view we have studied: first person, third person limited, and third person omniscient.
· Think aloud again as you consider the stories that have been read that were written in first person and begin to speculate on what an advantage is of first person point of view (example—it makes the reader feel like you are including him in the story). Back up your idea with a specific oral reference to the story.  Add the pro to the chart.

Partner / Small Group Work (We Do):
· Now ask students to turn and talk to a partner, deciding on another idea that can be added somewhere on the chart. Be sure ideas include a reference to a specific story.
· Choose a volunteer to offer an idea and explanation.
Independent Work (You Do): 
· Now ask students to work with a partner or in a small group to fill in the chart based on the stories they have read.
· Teacher should monitor, redirect, and clarify confusions as students work.
Assessment:
Sharing
· Have students share their ideas, using these to create a class anchor chart. Be sure all student ideas are backed up with a discussion of how the strength or weakness is related to a story from the study stack.
Inventories
· Have each student fill out the following inventory created using the Cochran, Conklin & Modin (2007) as referenced in Cohen & Spenciner (2009) inventory as a guide.  This will be done as a homework assignment and will carry through to be an extension of the lesson into the following lessons.  This inventory should be kept in the student’s journal for access in following lessons and to be used in the final project for the unit capstone (create).  
	Remember
	What is a narrator?

What is a point of view?
As a writer, what are some of the upsides to using a 1st person narrator?

	Understand
	What makes a narrator different from a character?

Why would an author choose to use a 3rd person limited narrator?

	Apply
	How would you write a story in the first person?  

What things would you do to make sure you maintain parallelism?

How will you choose which point of view to write from?

	Analyze
	Draw a chart that is different from the one we used in class to show the differences between 1st and 3rd person narrators. 

How has learning about points of view changed the way you read stories?

Come up with three more pros and three more cons to add the chart for 1st person narrator.

	Evaluate
	What things can you do to ensure that you will remember what a point of view is and what kinds there are?
What point of view is your favorite kind to read?  What book or story did you read that was your favorite?
Were you productive in your work with your group?  How could you be better next time?
What things could I do as a teacher to help you and your classmates learn about point of view better?

	Create
	Write a creative story in the 1st person.
Write a creative story in the 3rd person (you choose limited or omniscient).



Accommodations and Differentiation:
This section of the lesson plan has been purposely left blank (See section titled “Plan to Differentiate Instruction for individual or student group needs, such as for special needs, learning styles, differing background knowledge or skills levels, etc.” for possible changes to this section of the lesson plan for students in the scenario).

Plan to encourage and maintain active Student Involvement in the lessons
Pre-assessment and class inventories allow for the appropriate selection of texts.  Students will be given a choice in texts for independent work and will be given choice in grouping.  
Group’s (in my class named after countries) members are assigned roles (on a rotating schedule) and are held accountable for that role by the other group members and myself (United Nations Speaker).  For each successful role completion students earn U.N. points for their country which they can then trade for goods and services (tea with the speaker, liberation time, and books).  This is the extrinsic motivation part of maintaining student involvement.  
The maintenance of student involvement falls upon a thorough presence in conversation by the U.N. speaker.  By keeping up positive active responses and minimizing anxiety, stress, defensiveness, aggression, and tension in conversations, students are more likely to maintain interest in learning (Fitzsimmons, 1998 as referenced in Cohen & Spenciner, 2009).   
The constant presence of the teacher in the conversation is known as the GPS strategy.  This is a three step strategy that includes 1.) the scaffold (organizing and strategizing for the entire lesson) 2.) Ongoing motoring (this includes offering new mini-interventions and support at every level) 3.) Positive feedback (this is where you praise praise praise).  The most important part of this strategy is the ongoing monitor.  If the scaffold is built, but there is no one there to say, “let’s try something else,” then the student will be last again.  Fowler (2010) offers some great advice from Roland Rotz on page 6.  “Fidget to focus” strategies include allowing student to use balancing balls, stress balls, and treadmills during class in order to focus their brains.  
Danny and Jenny will be given balancing balls instead of chairs in order to distract their physical energy while allowing their mental energy to focus on tasks at hand.  They will also be permitted to act as ambassadors for their country groups in order to exercise their compulsion to move about the room in a constructive manner.  They will consult with other groups about their findings and report back to their own group in a timely and organized manner.  
Jose, Maria, Pham, and Barak will be allowed to converse with other students using their native tongue (if others share it) in order to maintain active participation in the discussion.  They will also be encouraged to share examples of stories told in their native tongue or in English that are told in 1st person or 3rd person and explain how they know what point of view it is told from. 
Plan to Differentiate Instruction for individual or student group needs, such as for special needs, learning styles, differing background knowledge or skills levels, etc.
English language learners (ELLs) will have already been assigned a buddy for interpersonal exchange (telemonitoring) as described in Cohen & Spenciner (2009) on page 189.  The native speaking buddy will help take notes and communicate in writing throughout the class and the year to help drive home ideas discussed in class.  Also, to differentiate for both ELLs and students with lower reading levels or Learning Disabilities (LDs) the short stories read will be available on mp3 players which will be given to those students with the need so that they can replay the parts of the story we are discussing as often as needed without feeling left out or singled out.  Jose, Maria, Pham, and Barak will all have mp3 players pre-loaded with stories in English and in their native tongue (available from http://www.lonweb.org/ and from www.audible.com).
Students will have choice in texts (from a large selection) when completing independent work and will have access to those texts in multiple formats (print, online, audio).  Students can choose texts based on reading level (with input from teacher), interest, or format.
Assistive technologies will be made available to all students whether they have an IEP or not.  All students are required to have highlighters as part of their daily supplies and will be allowed to mark-up any story they choose to read.  Timmy could be given word prediction software to assist in recalling information learned and to help respond to questions asked.  Timmy, Sarah, and John could all be given digital voice recorders to record the lecture, class discussion, and group discussion.  The recorder would help Timmy recall information in class and during homework.  It would help Sarah recall the specific task that she was asked to do and to organize her process after the model that was set forth by the teacher during the I Do section of instruction.  John would benefit from the recorder by allowing himself to listen to the instruction and discussion at his own leisure so that he can process each part of the activity.  In addition to John’s voice recorder, he could have a computer with voice recognition software so that he could make an ongoing transcript of the lecture and discussion to read and process visually rather than aurally.  
One significant accommodation that could be given to Timmy, Sarah, and John is a pre-printed organized packet with notes outlining the lecture, discussion, and anchor charts made therein.  This packet could serve as an assisted device to help Sarah organize and execute her thoughts, to help john process the material during class without additional physical cues or assistive technologies, and to help Timmy maintain a visual guide of where the class just came from and where it is going.
Accountability partners would also be a great way to help Timmy, Sarah, and John.  Each would have an accountability partner with specific directions about what to help with and what not to.  For instance, Sarah’s partner could be a student with great executive functioning capabilities who would be great for assuring that Sarah has assistance in organizing and executing tasks in the given period of time.  For John, a partner could simply take notes or repeat instructions or missed phrases from discussion for processing.  For Timmy, a partner could be assigned to keep notes and act as a guide or place keeper for Timmy throughout class.
Modifications could include changing the pool of stories to include lower level books for the ELL students, slowing instruction down and chunking it into much smaller pieces, and modified assessment (which is discusses in more detail in that assessment section).
Other accommodations could include offering extended time to work on assignments, offering alternative assignments or assignment formats (such as written assignments instead of discussions)
The greatest amount of differentiation comes from the presence of ongoing assessment and layered instruction that can easily be repeated multiple times at every level, or altered easily at any level to suit arising needs.  Several learning styles are addressed in the lesson which allows for movement, logic, verbal and written communication, interpersonal contact and personal reflection.  In addition to the ongoing assessment, there would be a great deal of pre-assessment similar to the assessments listed in the so named section of this lesson.  Based on the outcomes of pre-assessment the level of text and speed of the lesson may change, but the content of the lesson would not change.
In addition, flexible grouping in a mixed ability setting maintained within a positive and safe environment allows for student choice, and responsive interactions (Chapman & King, 2005).  
Planning for Diversity Perspectives, such as for differing cultural, linguistic, socio-economic backgrounds, etc.
Diversity perspectives are not only planned for but hoped for in this lesson on point of view.  Texts are pre-selected in order to have a great range of perspectives represented in order to peak interest and possibly climax in student teaching (if a student has a great deal of knowledge about a particular text or content matter).  
Rules for positive feedback have been instilled in the students from the first days of school and students are always expected to be courteous and cognizant of the possible outcomes of their words.  All students respect one another at all times regardless of color, ethnicity, language, economic standing, religion, or disability.  
Specific texts should include characters, authors, or narrators from Hispanic, African, African American, Asian, and Native American backgrounds and active input in discussion cannot be limited to verbal input, but should be expanded to include non-linguistic input such as gestures, drawings, and organizers to allow for the greatest amount of input from the various perspectives in this classroom.
Linking Assessment to Instruction and Differentiating Assessment
A link should never stand alone.  What good is a chain without multiple links and a gate to lock.  Assessment should be purpose driven and should be rooted in and serve as the basis of instruction.  This lesson could very well change based on the outcomes of pre-assessment in the form of a five question quiz.  The quiz, which would be in constructed-response format will be scored using a basic right/wrong rubric.  The quiz questions would be reviewed by other teachers to ensure that it is both valid and that it disallows rater drift or other errors in scoring.  The questions would be based on the ultimate expected outcome of the lesson, which is based on state mandate curriculum standards.  Student level of knowledge and skill expressed in the quiz answers would allow me to either simplify and expand the lesson to fit student readiness or to compact and compound the lesson to drive student learning to deeper understanding and higher levels of complication.  
Possible modifications for pre-assessment quizzes would include reading the questions to Sarah and answering questions about the questions to ensure that she understands what is being asked of her and allowing her to answer verbally or modifying the test to be in selected response format.  Timmy should be given the quiz in selected response format and should be allowed extra time.  All ELL student should be given extra time, language dictionaries, and should be allowed to consult their native language buddy about expectations and translations.   
Assessment will go on in an informal fashion throughout the lessons.  The teacher will teach in a very response driven fashion and will monitor group discussions in order to check for understanding.  When groups present their graphic organizers the teacher will then have another chance to check for understanding and to correct any problems as well as providing an opportunity for re-teaching of all the information to students who may still have any issues.  As a more formal assessment of group efforts, a rubric for self and peer assessment has been included in the appendix.  In addition, the teacher should maintain notes of all students’ participation and score their growth as members of the collective discussion.  An example of a student observation rubric can be found at http://ed.fnal.gov/help/97/sightsound/stdinfst.html.  
Differentiation of discussion assessment can take many forms.  First, all students with IEPs should have goals and objectives set up by the IEP team.  Those goals should be added to their rubrics and should be the focal point of teacher observation notes.  Also, students with Positive Behavior Intervention Strategies (PBIS) in their IEPs should have a section for behavioral goals in their rubric.   Also, changing the manner in which discussions are held, such as silent discussions (students write questions and answers to one another as if they were passing secret notes) and doodle discussions (students draw representations of dieas they wish to express) are a great way to differentiate the discussion for assessment purposes so that students with disabilities like John and students with varying levels of language proficiency like Pham can still participate and output assessable work.
Formal assessment will include the inventories and the writing project which will be completed at the end of the unit on fiction.    The inventory will be kept in the student’s journal and will be checked weekly for completeness and content.  This is yet another way to check for understanding in a low anxiety setting for the student.  If understanding is not showing in the journaling or discussion then the teacher would know that instruction needs to be added/changed.  Thus, assessment maintains its strong link to instruction.  
The inventory lists “write a creative story in the first person” under the create item.  The teacher will use a rubric to assess this work when it comes time to produce it (found in the appendix), however, its creation does not come in these two lessons, but after a full unit on fiction.  
Differentiation of formal assessment comes in a great deal of colors.  Changing the rubric to allow for shorter stories or entries, increased number of visuals to replace written pages, omission of certain grading criteria (such as spelling for ELL students or Sarah), and allowing students to choose one of the two points of view for which to write rather than writing for both are all examples of modifications to assessment that I would make for this class.  
All of the used assessment items allow the teacher to gather information about each student in informal and formal settings and will help identify varying needs for additional support, and will help plan instruction and activities for future lessons.  For example, if students understand point of view but don’t understand internal conflict or denouement, these items can be retaught or supported in the drama unit or through additional post-writing lessons and activities.   
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Appendix A
	Short Story
	Point of View—Read at least one of each type
	Conflict—Read at least one of each type
	Possible Craft Discussions

	“The Cask of Amontillado” by Poe (pp. 372-379)
	1st person
	Man vs. man
	· Irony
· Mood
· Unreliable narrator
· Suspense

	“The Scarlet Ibis” by Hurst (pp. 462-475
	1st person
	Man vs. himself
	· Mood
· Symbolism
· Imagery
· Foreshadowing
· Motif (death)

	“Marigolds” by Collier (pp. 440-451)
	1st person
	Man vs. himself
	· Interior monologue
· Dialect
· Setting tied to the theme
· Symbolism
· Social commentary
· Character motivation

	“The Sniper” by O’Flaherty (pp. 437-439)
	3rd person limited
	Man vs. man
	· Theme
· Social commentary
· Events tied to culture and history
· Suspense
· Surprise ending

	“The Pedestrian” by Bradbury (pp. 702-707)
	3rd person limited
	Man vs. society
	· Author’s message
· Using dialogue effectively
· Suspense
· Social commentary

	“The Necklace” by de Maupassant (pp. 224-233)
	3rd person omniscient
	Man vs. himself
	· Character’s motivation
· Irony
· Suspense
· Surprise ending

	“The Gift of the Magi” by O. Henry
	3rd person omniscient
	Man vs. society
	· Irony
· Narrator speaking directly to the reader using 2nd person
· Surprise ending

	“The Most Dangerous Game” by Connell
	3rd person omniscient
	Man vs. man
	· Foreshadowing
· Situational irony
· Conflict
· Description
· Suspense

	“The Open Window” by Saki
	3rd person omniscient
	Man vs. man
	· Character’s motivation
· Suspense
· Surprise ending








Appendix B
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Appendix C
	
	1
	2
	3
	4

	Cooperative Learning Rubric 1 
	Works toward group goals only when prompted 
	Works toward group goals with occasional prompting 
	Works toward group goals without occasional prompting; accepts and fulfills individual role within group 
	Consistently and actively works toward group goals; willingly accepts and fulfills individual role within group 

	Contribution to group goals 
	Needs occasional reminders to be sensitive to the feelings of others 
	Shows sensitivity to the feelings of others 
	Shows and expresses sensitivity to the feelings of others; encourages the participation of others 
	Shows sensitivity to the feelings and learning needs of others; values the knowledge, opinion, and skills of all group members and encourages their contribution 

	Consideration of others 
	Contributes information to the group only when prompted 
	Contributes information to the group with occasional prompting or reminding 
	Contributes knowledge, opinions, and skills without prompting or reminding 
	Consistently and actively contributes knowledge, opinions, and skills without prompting or reminding 

	Contribution of knowledge 
	Participates in needed changes when prompted and encouraged; always or often relies on others to do the work 
	Participates in needed changes with occasional prompting; often needs reminding to do the assigned work 
	Willingly participates in needed changes; usually does the assigned work and rarely needs reminding 
	Helps the group identify necessary changes and encourages group action for change; always does the assigned work without having to be reminded 

	Working and sharing with others 
	Participates in needed changes when prompted and encouraged; always or often relies on others to do the work
	Participates in needed changes when prompted and encouraged; always or often relies on others to do the work
	Participates in needed changes when prompted and encouraged; always or often relies on others to do the work
	Participates in needed changes when prompted and encouraged; always or often relies on others to do the work[footnoteRef:1] [1:  Ruckdeschel, S. (2003)] 







Appendix D
	CATEGORY 
	4 
	3 
	2 
	1 

	Creativity 
	The story contains many creative details and/or descriptions that contribute to the reader's enjoyment. The author has really used his imagination. 
	The story contains a few creative details and/or descriptions that contribute to the reader's enjoyment. The author has used his imagination. 
	The story contains a few creative details and/or descriptions, but they distract from the story. The author has tried to use his imagination. 
	There is little evidence of creativity in the story. The author does not seem to have used much imagination. 

	Setting 
	Many vivid, descriptive words are used to tell when and where the story took place. 
	Some vivid, descriptive words are used to tell the audience when and where the story took place. 
	The reader can figure out when and where the story took place, but the author didn't supply much detail. 
	The reader has trouble figuring out when and where the story took place. 

	Action 
	Several action verbs (active voice) are used to describe what is happening in the story. The story seems exciting! 
	Several action verbs are used to describe what is happening in the story, but the word choice doesn't make the story as exciting as it could be. 
	A variety of verbs (passive voice) are used and describe the action accurately but not in a very exciting way. 
	Little variety seen in the verbs that are used. The story seems a little boring. 

	Problem/Conflict 
	It is very easy for the reader to understand the problem the main characters face and why it is a problem. 
	It is fairly easy for the reader to understand the problem the main characters face and why it is a problem. 
	It is fairly easy for the reader to understand the problem the main characters face but it is not clear why it is a problem. 
	It is not clear what problem the main characters face. 

	Requirements 
	All of the written requirements (# of pages, # of graphics, type of graphics, etc.) were met. Point of view is obvious, correct, and maintained throughout.
	Almost all (about 90%) the written requirements were met. Point of view is obvious and correct.
	Most (about 75%) of the written requirements were met, but several were not. Point of view is not completely obvious or is incorrect.
	Many requirements were not met.  Point of view is neither obvious nor correct.

	Characters 
	The main characters are named and clearly described in text as well as pictures. Most readers could describe the characters accurately. 
	The main characters are named and described. Most readers would have some idea of what the characters looked like. 
	The main characters are named. The reader knows very little about the characters. 
	It is hard to tell who the main characters are. 

	Title 
	Title is creative, sparks interest and is related to the story and topic. 
	Title is related to the story and topic. 
	Title is present, but does not appear to be related to the story and topic. 
	No title. 
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